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The global demand for accessibility professionals is projected to grow in the future. To meet accessibility expectations and strengthen compliance with legislative requirements, public and private sector organizations in Ontario increasingly require individuals with digital accessibility skills. However, there is a substantial gap in formal post‑secondary training and programs in both Ontario and Canada that support the development of these skills.
Digital accessibility courses are currently offered at Toronto Metropolitan University, Carleton University, Conestoga College and Humber College. The suspension of the Mohawk College Accessible Media Production program in 2022 has intensified this expertise gap. By conducting skills mapping of the former Accessible Media Production program and the Ontario course offerings, no single course meets the complete set of skills and competencies required in today’s job market. Nor can any single of these programs offer a pathway to professional certification in Ontario. A micro‑credential approach also cannot address the ethical considerations related to lived experience and the nuance of accessibility barriers faced by persons with disabilities.
Graduates of the Mohawk College program had a 90 percent employment rate and were well prepared to pursue international digital accessibility certifications. Alongside an environmental scan and stakeholder consensus consultations with alumni, potential employers, post‑secondary institutions and accessibility industry professionals agreed that two educational programs are needed to address current and future skills and competencies.
The first program, Digital Accessibility Technical Program,
focuses on the technical digital accessibility skills needed by accessibility professionals. The second program, Digital Accessibility Leadership and Management program, centers on the theoretical and leadership‑based competencies to support organizational implementation, understanding general accessibility, alongside the technical skills required in the previous program.
Program sustainability will require strong partnerships and multiple enrollment pathways. A Canadian and standardized program can reduce the need for employers to create internal training and can support organizational compliance with Canadian and Ontario accessibility legislations and new upcoming standards. Ontario employers in accessibility‑related sectors can support current employees in pursuing training and professional development tailored to the local contexts.
A modernized program delivery using experiential learning and both synchronous and asynchronous instruction can develop leadership competencies and technical expertise. Work‑integrated learning can also strengthen engagement with disability communities, support deeper understanding of accessibility issues for students without lived experience, reduce consultation demands placed on disability communities and mainstream public awareness of accessibility and disability inclusion.
Key Findings
Globally there is a shortage and a high demand for individuals with digital accessibility skills. Internationally, only four of eighteen post‑secondary institutions recognized for inclusive and accessible practices offer relevant coursework, which reflects a significant global gap in digital accessibility education.
Although salaries vary by country, accessibility professionals who reported working full time indicated an average salary of 109,542 US dollars and a median salary of 96,100 US dollars. A total of 57.6 percent of respondents identified as having a disability, and respondents with disabilities reported higher average full‑time salaries than respondents without disabilities (WebAim, no date). This finding contrasts with the broader employment outcomes for many persons with disabilities, such as in Canada. Occupational data for accessibility professionals is not available for Canada or Ontario at this time.
In Ontario, a review of 56 post‑secondary institutions identified 17 digital accessibility offerings. Only eight of these offerings were open for registration in 2024. No post‑secondary program in Canada in 2024 addressed the full set of skills and competencies required for digital accessibility certification in accordance with International Association of Accessibility Professionals (IAAP) standards.
Post‑secondary institutions in Ontario should consider integrating digital accessibility training into existing programs and educational pathways to address the increasing industry demand and shortage of expertise. Without such integration, Canadian graduates and professionals may fall behind international trends and compromise local legislative compliance initiatives.
Accessibility professionals are a relatively new profession and often span multiple organizational roles. Although many online resources currently exist, they do not address experiential learning opportunities. Meaningful engagement with disability communities is an essential component of a high‑quality professional training program, so that professionals without lived experience better understand digital accessibility needs.
Program sustainability will require identifying a core set of skills and competencies and preparing for the future impact of artificial intelligence on the field. Stakeholder consultations identified two clear streams for program modernization. The technical stream includes legislation, standards and compliance, accessible document design, accessible media creation, accessible website and interface design, emerging technologies and the integration of accessibility into project lifecycles. It also includes an experiential learning capstone or equivalent applied activity. The leadership stream embeds technical skills but places greater emphasis on introductory and advanced concepts, leadership and project management, strategic and policy development and organizational implementation.
All expert panels consulted agreed that a Canadian approach to accessibility training and education is required. This includes consideration of French language provision.
Enrollment pathways can include students currently enrolled in related programs and individuals who are already employed in relevant fields. Pathways for persons with disabilities can also be strengthened through connections with vocational training programs. Offering these programs at Ontario institutions can support the development of inclusive and accessible curriculum grounded in universal design and can increase employment opportunities for graduates with disabilities.
Direct benefits
1. Meeting and exceeding legislative compliance
Organizations are better equipped to meet accessibility requirements when professionals have standardized training, appropriate tools and applied experience.
2. Growth in subject matter expertise
Two complementary training approaches can support the development of digital accessibility expertise and make it easier for organizations to identify qualified subject matter experts.
3. Improved accessibility within post‑secondary institutions
Standardized programs and training can help post‑secondary institutions strengthen their institutional and staff commitments to accessibility.
4. Cost savings
Employers and organizations can reduce the need to develop internal accessibility training programs and instead focus on applying and developing specialized professional expertise.
5. Innovation and technological advancement
Accessibility professionals can contribute to technological innovation and design improvements that result in more usable and inclusive digital solutions.
6. Enhanced public services
Accessible digital services enable broader access to government programs, healthcare, education and other essential resources. Accessibility knowledge can also be embedded in frontline service roles to improve professional practice.
7. Expanded employment opportunities for persons with disabilities
Training may support employment opportunities for persons with disabilities in public sector positions, accessibility testing, consulting and self‑employment.
8. A more inclusive society
Accessible digital products and services promote full participation in the digital economy and global marketplace.
Indirect benefits
1. Enhanced organizational reputation
Organizations that prioritize digital accessibility can strengthen their public reputation as leaders in inclusion and social responsibility. This can attract customers, partners and employees who value accessibility.
2. Improved employee satisfaction and retention
Accessible digital environments can increase employee satisfaction and retention, particularly for employees with disabilities, contributing to more engaged and productive workplaces.
3. Increased innovation and creativity
Considering diverse user needs encourages innovation, resulting in solutions that benefit the widest diversity of users.
4. Stronger community engagement
Organizations that prioritize accessibility can build stronger relationships with disability communities and other stakeholders, leading to increased collaboration and support.
5. Competitive advantage
Investing in accessibility can differentiate organizations from competitors and support increased market share and customer loyalty.
6. Long‑term sustainability
Accessibility practices support the long‑term sustainability of digital products and services by ensuring ongoing usability for a broad range of users, including those with disabilities.

The following principles can support the development, delivery, and the long‑term sustainable digital accessibility education strategy in Ontario and Canada.
Principle 1: Lived Experience at the core
1. Leadership, participation, and governance should ensure that persons with lived experience are at the center and meaningfully included in the design, delivery, evaluation, and governance of digital accessibility education programs. As well recognize lived experience as expertise. 
2. Provide access to experiential learning opportunities, including internships, co‑op placements, and capstone projects, that enable applied skills development and reciprocal engagement with industry and community partners.
3. Promote flexible and inclusive learning pathways, including HyFlex and asynchronous delivery, to accommodate diverse access needs, learning preferences, and life circumstances.
4. Ensure access to accessibility needs for students with disabilities to have access to appropriate accommodations, assistive technologies, and accessible learning materials throughout their educational pathways.
5. Community reciprocity, access, and knowledge sharing
Ensure that digital accessibility education programs incorporate reciprocal relationships with disability communities by sharing knowledge, resources, and benefits beyond the classroom. This may include community‑accessible outputs, open educational resources, community‑engaged research, public learning events, or applied projects that directly improve accessibility outcomes for community partners.
Principle 2: Governments support program sustainability to protect human rights
1. Funding and incentives provide sustainable funding for the development and delivery of comprehensive digital accessibility programs in post‑secondary institutions. Funding models should support both technical and leadership‑focused pathways and reduce financial barriers for students with disabilities.
2. Legislative alignment and enforcement for accessibility legislation across public and private sectors, ensuring alignment with current standards and emerging requirements.
3. Create provincial and national economic and labour-force evidence by including digital accessibility roles into the National Occupational Classification to collect labour force data and economic forecasts on accessibility for current and future workforce demands.
4. Public awareness and career promotion
Invest in public awareness initiatives that position digital accessibility as a viable, meaningful, and in‑demand career pathway.
5. Cross‑sector collaboration
Facilitate collaboration between government, post‑secondary institutions, industry, and disabled-persons organizations to ensure that educational programs remain responsive to workforce needs and legislative contexts and uphold disability rights.
Principle 3: Post‑secondary Institutions promote responsive curricula and flexible delivery for diverse needs
1. Curriculum development and modernization needs to expand digital accessibility curricula that address the full scope of applied practice, including technical web accessibility skills and accessibility leadership competencies, such as web accessibility, testing and document remediation, accessible content creation, emerging technologies, artificial intelligence, assistive technology and accessibility needs, policy, and organizational implementation and project management.
2. Build faculty capacity and promote lived experience experts by investing in professional development for faculty, instructional staff, and lived experience subject mater experts to ensure they have the expertise and required resources to teach digital accessibility effectively and inclusively, at the same time opening new pathways for lived experience experts to share knowledge.
3. Inclusive program design and flexible delivery using Universal design for Learning principles and flexible delivery models such as synchronous, asynchronous, and HyFlex instruction.
4. Strengthen experiential learning and partnerships with industry, disability organizations, and community partners to support capstone projects, internships, applied research, and work‑integrated learning.
5. Promote recruitment and awareness of digital accessibility education and career pathways across disciplines to attract students from diverse academic and professional backgrounds and lived experience.
Principle 4: Employers recognizing accessibility as innovation and future orientated.
1. Support current employees to access education, professional development, and certification in digital accessibility through funding, paid learning time, and recognition of credentials.
2. Develop accessible in‑house training programs that complement formal post‑secondary education and support ongoing skills development across roles and departmental needs, and specialized knowledge.
3. Create talent pipelines by partnering with post‑secondary institutions to provide mentorship, co‑op placements, internships, and applied learning opportunities with prospective students with and without disabilities.
4. Promote, recognize and advocate for accessibility careers using organizational platforms and career opportunities advancement.
5. Recognize professional credentials and experience equivalences for lived experience, that are grounded in Canadian values and interprovincially recognized.
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Context and need for digital accessibility
Between 2017 and 2022, the percentage of persons with disabilities aged 15 years and older in Canada increased from 22 percent to 27 percent (Hebert et al. 2024). In 2023, more than 5.2 million Canadians reported having difficulty accessing alternatives to print formats, according to the Survey on Accessible Print Materials (McDiarmid 2023). In Ontario, 73.3 percent of persons with disabilities aged 15 years and older experienced at least one type of barrier. This represents approximately 2,371,970 individuals (Statistics Canada 2024). Among those with very severe disabilities, 89 percent experienced at least one type of barrier, as reported in the Canadian Survey on Disability.
Among eight million Canadians with disabilities, 85 percent reported using the internet for personal purposes within the last 12 months (Hachouch et al. 2025). As the Canadian population ages, the need for accessibility increases in order to maintain access to services and support personal independence. Digital interactions now shape multiple areas of everyday life, including online banking, consumption of information through social media, and communication with friends and family through digital messaging.
Digital accessibility ensures that websites, software applications and digital content are usable by individuals with disabilities and compatible with assistive technologies. It reduces reliance on alternate formats or alternate routes to information and supports equitable digital experiences for all users. The importance of digital accessibility continues to increase with the growth of online learning, inclusive post-secondary education, and the protection of the rights of persons with disabilities. Inaccessible content, platforms and design practices can negatively affect employment rates for persons with disabilities. In 2021, 62 percent of working-age persons with disabilities aged 25 to 64 were employed compared to 78 percent of working-age persons without disabilities (Hebert et al. 2024).
Digital accessibility is mentioned in the DigComp 3.0 European Digital Competencies Framework in content creation and problem solving (Cosgrove et Cochia, 2025). The European Accessibility Act (EAA), which took effect on 28 June 2025, has increased awareness of accessibility requirements and has motivated vendors seeking to operate within the European Union to meet compliance expectations. Under the EAA, vendors are responsible for ensuring that their products and services conform to EN 301 549. 
In Canada, the federal government has indicated that federal departments and agencies must ensure that their information and communication technologies meet accessibility standards by 2028 to align with the CAN/ASC-EN 301 549: 2024 digital standard as part of the Accessible Canada Act (ESDC, 2026). The 2010 Jodhan v. Canada decision is recognized as a significant milestone in Canadian digital accessibility (Jodhan v. Canada [Attorney General] 2012). The ruling affirmed the obligation of public sector organizations to provide accessible digital content to all Canadians, including those who use assistive technologies.
In 2022, Mohawk College suspended the Accessible Media Production (AMP) graduate certificate program. The program had graduated 52 accessibility professionals over five years and had a reported 91 percent employment rate. As an eight‑month graduate certificate, the AMP program contributed to developing skilled practitioners across public, private and non-profit sectors. Its suspension created a gap in workforce and skills development for digital accessibility in Ontario. As of May 2025, at least 361 individuals in Canada held some form of accessibility certification based on data from the IAAP database. Without such a program, reducing barriers in Ontario’s labour market and meeting the Accessibility for Ontarians with Disabilities Act (AODA) requirements for accessible information and communication technologies becomes increasingly challenging.
Why digital accessibility is important
Digital accessibility ensures that individuals can engage with digital platforms, media and applications regardless of disability or whether they use assistive technologies. The Web Content Accessibility Guidelines define the standard for digital accessibility. These standards are integrated into provincial and federal legislative frameworks to ensure that organizational and government websites promote digital inclusion and meet accessibility requirements.
Scope and purpose
To support AODA compliance and strengthen Ontario’s leadership in accessible information and communication, the CNIB Foundation and a partnering organization consulted with post-secondary education partners. These included McMaster University, AMP alumni, industry partners, employers and practicing digital accessibility specialists. The International Association of Accessibility Professionals (IAAP) also provided input. The purpose of this collaboration was to create an evidence‑based and sustainable digital accessibility program.
The project aims to:
· Modernize digital accessibility curriculum by assessing program content, identifying needs and applying best practices for inclusive curriculum design through an intersectional lens.
· Propose solutions to strengthen program enrollment and long‑term viability.
· Explore options for multiple points of entry, including joint program delivery.
· Develop a marketing strategy to reach potential students and increase employer awareness of digital accessibility as a career opportunity.
· Conduct industry and community stakeholder consultations, alongside a literature review and environmental scan to gather consensus and the most recent evidence.
· Develop a roadmap for program approval and delivery through at least one post-secondary education partner.
As the project progressed, global events required modifications to the intended outcomes. These included:
· Establishing the foundational steps for reinstating a digital accessibility program in Ontario by assessing needs, potential enrollment, available technology and delivery options.
· Responding to increased demand for accessibility roles driven by legislations such as the Accessible Canada Act and AODA, as well as broader commitments to diversity, inclusion and equity.
· Maintaining continuous engagement with employers, post-secondary institutions, alumni and community members to ensure the final program reflected stakeholder priorities
· Monitoring potential overlap with other initiatives and maintaining open communication with interested partners
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Purpose and scope of the review
This section draws on a broad range of research and practice to provide an evidence-based foundation for modernizing post-secondary education in digital accessibility in Ontario. It situates digital accessibility education at the intersection of legislative requirements, workforce demand, economic strategy, and global accessibility standards. In doing so, the review highlights how persistent gaps in education and training continue to limit progress in meeting accessibility legislative compliance.
The literature review complements the environmental scan of post-secondary programs and the stakeholder consultations summarized in this White Paper. Together, these components support recommendations for accessible, sustainable, and future-focused programs that reflect evolving legislative, technological, and labour-market needs.
Methodological approach
The literature review examined sources published by academic institutions, governments, standards bodies, non-governmental organizations, and industry leaders. 
These sources included journal articles, legislation, policy documents, international standards, white papers, and practice-based commentary. Priority was given to materials produced by established experts in disability, accessibility, inclusive design, and information and communication technologies. Organizations known for their research and publications on digital accessibility and inclusion were also searched for recent publications, blog posts, and white papers.
Search terms included “digital accessibility,” “digital inclusion,” “business case for digital accessibility,” and “digital accessibility and economic strategies.” Although digital inclusion depends in part on reliable, affordable internet access, connectivity issues were outside the scope of the review. The focus remained on skills development, education pathways, and system capacity to meet accessibility requirements.
The literature review establishes a foundation for understanding whether there is a need for post-secondary program(s) to teach digital accessibility skills to the emerging workforce, enabling graduates to enter and compete in the local, national, and global employment marketplace. From the United States, there was a 78 percent increase in job postings referencing “accessibility” in 2021 (cited by the Wall Street Journal in Rowland 2022), along with employers’ challenges in finding qualified applicants (Rowland 2022) due to the complexity of accessibility practice and the prevalence of on‑the‑job learning (Seixas Pereira and Durate 2025)
WebAIM (no date) conducted a global digital accessibility salary survey in December 2024 and released the results in February 2025. Their findings reinforce the need for digital accessibility programs, across multiple jurisdictions. The report highlights:
· Respondents who worked full time reported an average salary $109,542 US dollars (USD), with a median salary of $96,100. Average salaries varied by country and disability. In Canada, the median salary was $120,000 and the average salary $124,017 in Canadian dollars. 
· 57.6 percent of respondents identified as having a disability. Respondents with disabilities reported higher average full‑time salaries than respondents without disabilities.
· Respondents who identified as blind reported the highest average salaries. Blind respondents earned the highest average full-time salary at $129,744 USD and those who were Low Vision earned $114,458 USD. Respondents with motor disabilities reported lower average salaries than respondents without disabilities.
· 65 percent of respondents worked for organizations with more than 1,000 employees. Respondents in larger organizations generally reported higher salaries.
· 22.5 percent of respondents worked for companies that develop accessibility software, tools or services. These respondents reported lower full‑time salaries (WebAIM, no date).
Legislative and workforce context
Digital accessibility needs are underpinned by legislation that advances equity in Canada. The current skills and knowledge context for the Ontario workforce reflects the following realities:
· The AODA legislation in Ontario requires public and private sector organizations to make their information and communication technologies accessible to people with disabilities.
· To meet these legislative requirements, public and private sector organizations in Ontario must hire qualified people with digital accessibility skills.
· Ontario’s public and private sector organizations require more employees with digital accessibility skills.
· Formal post-secondary certification programs do not exist in Ontario or Canada to support the acquisition of these skills.
These foundational components are not only necessary for the workforce in Ontario but are also relevant nationally and internationally.
While legislative and accessibility standards have continued to advance the rights of people with disabilities, the global community has increasingly recognized the economic value of being digitally accessible and inclusive. This shift, accelerated by the COVID-19 pandemic, is reflected in the growing harmonization of global legislation and standards that advance digital accessibility in Ontario and Canada.
Education gaps and system capacity
The starting point for this transformation is an Ontarian and Canadian workforce capable of producing accessible digital content for people with disabilities. This capacity can be developed through post-secondary programs designed for individuals entering the field of digital accessibility, as well as for those seeking to upskill for promotion and job retention.
However, it remains unclear how legislative standards can be effectively met without post-secondary opportunities that teach what conformance means in practice and that support the evolution of standards beyond current levels.
Universities and colleges often have different mandates for the types of programs they provide. For example, universities offering “disability studies” programs may focus primarily on the theory and philosophy of disability. The competencies and applied skills required for digital accessibility are not always embedded within these programs. As new legislation emerges in areas such as ICT, K–12, and post-secondary standards, a critical skills gap is likely to widen.
In the absence of formal educational pathways, it will be difficult to ensure that the current workforce has the skills needed to support organizational compliance, make informed career choices, and pursue ongoing professional development.
Synthesis and relevance to this White Paper
The literature demonstrates that legislative pressure, workforce demand, and economic opportunities related to digital accessibility are increasing, while education pathways have not kept pace. Although the evidence base supports the modernization of digital accessibility education, it does not explain how current post-secondary systems are responding or where the most significant gaps exist.
The next section addresses this gap by examining the post-secondary landscape in Ontario through an environmental scan of available programs, pathways, and institutional capacity.
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Purpose and scope of the environmental scan
The purpose of the scan was to identify existing post-secondary programs and courses related to digital accessibility and to assess the extent to which current educational offerings align with legislative requirements, workforce demand, and professional competency expectations. The environmental scan builds on the literature review by examining how post-secondary institutions are responding in practice to the growing need for digital accessibility skills. Together, the literature review and environmental scan provide a comprehensive view of both the policy and economic drivers for digital accessibility education and the current capacity of post-secondary systems to meet those demands.
Overview of the environmental scan
The environmental scan was conducted between February and March 2024 and reviewed 155 Canadian post-secondary institutions. International institutions in the United Kingdom, Ireland, Australia, New Zealand, and the United States were also examined to provide a comparative context.
Institutional websites were reviewed to identify programs, courses, micro-credentials, and other academic or continuing education offerings related to digital accessibility. Offerings were assessed based on their availability for registration at the time of the scan and were subsequently mapped against established professional certification frameworks for alignment with workforce competencies.
Availability of digital accessibility education
The environmental scan identified a limited number of post-secondary offerings focused specifically on digital accessibility. Of the 155 Canadian post-secondary institutions reviewed, only a small number offered programs or courses that met the scan criteria.
In Ontario, 17 digital accessibility programs or courses were identified. Of these, only 8 were available for registration at the time of the scan. In most other provinces, no digital accessibility programs were identified, with only a small number of isolated offerings across the country. This uneven distribution indicates a lack of consistent post-secondary education pathways in digital accessibility across Canada.
Internationally, a similar pattern emerged. Of the 18 post-secondary institutions examined in the United Kingdom, Ireland, Australia, New Zealand, and the United States, selected for their reputations as inclusive and accessible institutions, only 4 offered digital accessibility programs or courses. These findings suggest that the gap in digital accessibility education is not unique to Ontario or Canada but reflects a broader global shortfall in formal education opportunities.
Programs available for registration
At the time of the environmental scan, only five Canadian post-secondary institutions had digital accessibility programs available for registration, representing a total of nine programs nationally:
1. Carleton University
a. Accessibility Certificate
2. Conestoga College
a. Universal Design for Learning and Accessibility for Online Learning
b. Creating Accessible Digital Documents
3. Humber College
a. Making Accessible Media: Accessible Design in Digital Media
b. Accessibility for Digital Designers
c. Accessibility for Content Creators
4. Toronto Metropolitan University (TMU)
a. Digital Accessibility
b. Web Accessibility Auditing & Reporting
5. University of Northern British Columbia
a. Introduction to Designing Inclusive and Accessible Content
These offerings are primarily concentrated in Ontario, with one additional program identified in British Columbia, highlighting limited geographic access to digital accessibility education.
Alignment with professional competency standards
To assess workforce readiness, the available programs were mapped against the International Association of Accessibility Professionals (IAAP) certifications, including the Certified Professional in Accessibility Core Competencies (CPACC), Web Accessibility Specialist (WAS), Certified Professional in Web Accessibility (CPWA), and Accessible Document Specialist (ADS).
The mapping revealed that no single program, nor any combination of programs currently available, fully meets the competency requirements for any individual IAAP certification or for the combined highest credential, the CPWA. While some programs address foundational concepts, document accessibility, or selected content creation skills, significant gaps remain in technical web accessibility, auditing and testing, remediation, and applied professional practice.
Among the available offerings, the Carleton University Accessibility Certificate most closely aligns with the introductory CPACC certification. However, this alignment remains partial and does not extend to the advanced technical and applied competencies required for specialized roles in digital accessibility.
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Percentage of IAAP Competencies Addressed by Current Post-secondary Education (PSE) Accessibility Course Offerings in 2024
	Institution / Program
	CPACC
	W A S
	A D S

	Carleton University – Accessibility Certificate
	83
	0
	0

	Conestoga College – Universal Design for Learning and Accessibility for Online Learning
	50
	0
	0

	Conestoga College – Creating Accessible Digital Documents
	67
	0
	50

	Humber College – Making Accessible Media: Accessible Design in Digital Media
	58
	0
	20

	Humber College – Accessibility for Digital Designers
	25
	7
	25

	Humber College – Accessibility for Content Creators
	50
	7
	10

	Toronto Metropolitan University – Digital Accessibility
	25
	7
	45

	Toronto Metropolitan University – Web Accessibility Auditing & Reporting
	50
	36
	0

	University of Northern British Columbia – Introduction to Designing Inclusive and Accessible Content
	58
	0
	15



Synthesis and relevance to this White Paper
The environmental scan demonstrates that post-secondary digital accessibility education has not kept pace with legislative requirements, workforce demand, or professional competency standards. Programs are limited in number, fragmented in scope, and unevenly distributed across jurisdictions.
While the literature review establishes a strong legislative, economic, and social case for digital accessibility education, the environmental scan highlights a significant gap between policy expectations and the current capacity of post-secondary systems to deliver comprehensive, career-aligned education pathways.
[bookmark: _Toc204605617]These findings reinforce the need for intentional program development, expanded institutional capacity, and coordinated investment in digital accessibility education. The section builds on this analysis by identifying opportunities to strengthen post-secondary pathways that support compliance, workforce development through stakeholder consultations.
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Purpose and approach
Expert and stakeholder consultations were conducted to build consensus on the future of post-secondary digital accessibility education in Ontario. The consultations were designed to complement the literature review and environmental scan by gathering the evidence and support practitioners, employer, and institutional experiences and decision-making.
The consultations were guided by the following question, and posed verbatim to all participants: “What is needed in a future digital accessibility program?”
A modified Delphi approach was used to support structured input, reflection, and consensus-building across diverse perspectives. Data were collected through an online survey in Qualtrics and virtual focus groups. The consultations were designed in an accessible manner to meet participant accessibility needs, upon disclosure, which were not required.
Methodological approach
Five stakeholder consultations were organized, involving a total of 30 experts representing the following groups:
1. Employers
2. Postsecondary institutions
3. Digital accessibility professionals
4. Digital accessibility program alumni
5. Industry and capstone partners
The stakeholder consultations were delivered in three rounds:
Round 1: An asynchronous online survey lasting approximately one hour. Participant responses were collected, anonymized, and shared back with the panel members.
Round 2: A virtual synchronous panel discussion lasting approximately two hours. Participants reviewed and discussed the findings from Round 1 until consensus was reached where possible. Additional questions were posed during this session.
Round 3: Participants were provided with the final anonymized responses from Rounds 1 and 2. Panel members reviewed the findings and reached consensus where possible via email. Where consensus was not reached, this was noted and explained. Additional one‑to‑one meetings were held for clarification and discussion at the request of panel members.
Following the stakeholder consultations, responses were analyzed and mapped to the former Accessible Media Production (AMP) program and to the International Association of Accessibility Professionals (IAAP) certifications. As a result of the stakeholder panel responses, two new program concepts were developed to address the identified needs:
· Digital Accessibility Technical Program
· Digital Accessibility Leadership and Management Program
The program recommendations were shared with panel members for additional feedback. The final program recommendations represent consensus input from stakeholders and expert panelists across the consultation process.
Employer perspectives
“We do in-house because we haven’t found a program to train our employees to the level we need” (Participant Quote)
Participants in the employer panel represented organizations that hire digital accessibility professionals, must comply with accessibility regulations, and provide digital accessibility services. Five employers participated, representing:
· Accessibility consulting
· Financial services
· For‑profit organizations
· Municipal or government organizations
· Not‑for‑profit organizations
The employer panel reached full consensus, with all participants indicating a need for provincially certified digital accessibility program or programs delivered through public Ontario colleges or universities.
Key points raised by employers included:
· A growing need for digital accessibility managers and leaders to support organizations with specialized roles such as quality assurance testers, user experience (UX) and user interaction (UI) designers, developers, content authors, project managers, and procurement specialists.
· The importance of combining technical digital accessibility skills with business skills, including product management, executive reporting, analysis, procurement, and vendor management, as well as behavioural and soft skills such as communication, strategic influencing, resilience, problem solving, self‑advocacy, attention to detail, empathy, and adaptability.
· The need for strong knowledge of AODA and Canadian accessibility legislation, along with the ability to interpret additional legislation relevant to specific sectors.
· Reliance on customized in‑house training programs, including foundational, role‑specific, and contextual training, supplemented by ongoing professional development.
· Recognition that the absence of provincially recognized programs creates hidden costs related to time, resources, and inconsistent interpretations of WCAG and legislation.
· Strong support for professional certification, particularly IAAP certifications including CPACC, WAS, CPWA, and ADS.
· Many in‑house training programs are not themselves accessible, creating barriers for employees with disabilities.
Postsecondary institutions perspectives
“Might be worth noting that even with a group of knowledgeable PSE reps it was difficult to reach consensus about approach and who would support the idea of the program. I would attribute this to fundamental differences in org and role structures in Uni vs. College, faculty vs. staff roles, in addition to the climate of fear around funding constraints that have permeated the sector powerfully in the time since we began the project” (Participant Quote).
Participants in the postsecondary education panel represented Ontario colleges and universities and were recruited for their expertise in digital accessibility and program development. Institutions represented included:
· Brock University
· Humber Polytechnic
· George Brown College
· McMaster University
· University of Waterloo
· University of Toronto
While the PSE panel did not reach consensus on all questions, all participants who attended the Round 2 session agreed that a provincially certified digital accessibility program or programs delivered through public Ontario colleges or universities are needed.
Additional issues raised included:
· Current educators lack the experience and expertise required to integrate digital accessibility skills into existing curricula.
· Postsecondary institutions do not currently have the infrastructure in place to educate a future workforce for a digitally accessible society.
· Staff training exists but is not mandatory, not scaffolded, and often siloed across departments.
· Agreement that any future program should be scaffolded, though views differed on structure and institutional home.
· Concern about financial risk, particularly following the closure of the AMP program.
· Continuing Education and micro‑credentials were discussed but generally viewed as devalued and not recommended for this program.
· Agreement on the importance of program promotion and marketing.
· Divergent views on the importance of aligning programs with an external body such as IAAP.
Digital accessibility professional perspectives
“Many, if not all the skills I have obtained over the years are currently required to effectively function in my current role.” (Panelist)
Participants on this panel were professionals whose job descriptions included a significant role in ensuring digital accessibility within their organizations. Participants had between three and five years of experience working as digital accessibility professionals and reported having no formal post‑secondary education in their field. Representation from diverse organizations and sectors was sought.
Six digital accessibility professionals participated, representing the following fields:
· Financial industry
· For‑profit organizations
· Municipality or government
· Not‑for‑profit organizations
Consensus and divergence
The Digital Accessibility Professionals group did not reach consensus on all questions.
· Four of the six panel members agreed that a provincially certified digital accessibility program or programs delivered through public Ontario college or university institutions is likely needed.
· Two panel members indicated that such a program is not needed at this time.
Panel members who indicated “no” identified the following reasons:
· There are already many resources available to learn digital accessibility independently.
· Paying for a course at a college or university, and obtaining accommodations or funding, is difficult.
· Public education systems are slow to update curriculum, resulting in a multi‑year lag.
· Technology changes quickly, and digital accessibility and its related legislation are evolving rapidly.
In addition, participants noted that:
· Many available digital accessibility roles require additional skills, such as graphic design, coding, or communications.
· Some participants would prefer digital accessibility skills to be integrated into these existing programs rather than taught as a standalone discipline.
· There was interest in introducing digital accessibility curriculum earlier in the education system, including at the high school level.
Additional input informing program development
Beyond consensus questions, panel members raised several important considerations related to learning pathways and workforce readiness.
Participants reported that:
· Searching for digital accessibility learning resources can be overwhelming.
· Although resources are plentiful, it is often unclear whether they are accurate, current, or reputable.
· There is a desire for a single “source of truth,” including vetted resources and a standardized approach that could help establish clearer expectations for digital accessibility roles and support consistency across the field.
· A formal program could help establish a shared culture and mindset for digital accessibility practice.
Panel members also indicated that:
· A digital accessibility core program, followed by areas of specialization, would be beneficial.
· This approach would recognize the wide range of accessibility roles and allow for flexibility based on experience, role focus, and organizational context.
Finally, participants raised a forward‑looking question:
· Will there continue to be strong demand for digital accessibility professionals if Artificial Intelligence is able to address a significant number of accessibility issues in the future?
This question reflected uncertainty rather than opposition and reinforced the importance of designing education pathways that are adaptable, future‑oriented, and responsive to technological change.
Digital accessibility program alumni perspectives
“Time built in for self-reflection and unlearning to happen. These can be uncomfortable activities at times, but this [needs to be] a safe space.”
This panel consisted of six graduates of Mohawk College’s former Accessible Media Production program who are currently working as digital accessibility professionals. Alumni represented the following fields:
· Accessibility consulting (independent)
· Accessibility consulting firm
· Financial industry
· For-profit organizations
· Municipality/government
· Post-secondary education institution
The alumni panel reached full consensus on the need for provincially certified digital accessibility program or programs delivered through public Ontario colleges or universities.
Key considerations included:
· The importance of knowledgeable instructors with deep expertise in disability, accessibility, and inclusive design
· The need for inclusive teaching practices, including flexibility and accommodations
· Support for hyflex delivery, with appropriate instructor training
· Strong support for integrating digital accessibility into other programs as mandatory components
Industry and capstone partner perspectives
“There is a need, and what is needed is a strong program with industry partners and involvement/support. The idea of industry involvement stems from ‘Nothing without us’ because ultimately, the goal of the program is to serve the industry” (Participant Quote).
Participants in this group represented industry partners who had previously worked with students from Mohawk College’s former Accessible Media Production program or similar programs, such as OCAD University’s Inclusive Design program. Participants had supported students through capstone projects, applied research, or work‑integrated learning opportunities.
Six industry professionals participated, representing the following fields:
· Accessibility consulting firm
· Education and for‑profit organization
· Media
· Municipality or government
· Publishing
· Transportation
The Industry Stakeholder Panel Focus Group questions and responses can be reviewed in the Industry Stakeholder Panel Final Responses Word document.
Consensus and divergence
The industry group did not reach consensus on all questions. All panel members agreed that a digital accessibility program is needed; however, perspectives varied regarding the appropriate level of certification and program focus.
Additional input informing program development
In addition to their input on program structure and focus, industry partners raised the following considerations:
· Panel members strongly advocated for companies to pay for student engagement, including paid summer co‑op placements, internships, practicums, or apprenticeships, if access to a digital accessibility program is available. Participants emphasized that students who are trained to incorporate accessibility into digital content creation can save organizations time and resources and can be productively engaged in addressing real industry priorities.
· Panel members identified the need for some form of nation‑wide accreditation to ensure that the program is recognized across all provinces. Participants noted that accessibility requirements and practices do not change when operating outside Ontario.
· Participants stated that they would not hire individuals for digital accessibility roles directly out of high school with only a Grade 12 diploma. A college or university credential, degree, or diploma was identified as a minimum expectation.
· Panel members emphasized that a program shorter than one year would be insufficient to support practicum and real‑world experience. Given the breadth and complexity of digital accessibility knowledge and practice, participants indicated that a program should be at least one year in length.
Synthesis of consultation findings
Across all expert and stakeholder consultations, there was strong alignment on the need for formal, provincially recognized digital accessibility education delivered through public postsecondary institutions in Ontario. Although perspectives differed across stakeholder groups regarding delivery models, credential structures, and institutional location, participants consistently identified gaps in existing education pathways and limitations in the current reliance on in‑house, self‑directed, or informal training approaches.
Employers, digital accessibility program alumni, postsecondary education representatives, and industry partners all identified the absence of standardized and comprehensive training as a barrier to workforce readiness, organizational compliance, and long‑term sustainability. Employers emphasized the inefficiency and hidden costs associated with developing internal training programs, while alumni and industry partners highlighted the importance of applied learning, instructor expertise, and work‑integrated learning opportunities. Postsecondary institutions identified structural and capacity‑related challenges that currently limit their ability to embed digital accessibility meaningfully across existing curricula.
Digital accessibility professionals expressed more varied perspectives, reflecting the relative newness and complexity of accessibility roles. While most professionals supported the development of provincially certified programs, others raised concerns related to cost, accessibility of postsecondary education, the pace of curriculum change, and the need to integrate accessibility skills into other disciplines such as design, development, and communications. Importantly, this group consistently identified challenges related to fragmented learning pathways, the absence of a trusted “source of truth,” and uncertainty about future workforce demand considering technological change, including Artificial Intelligence. These perspectives reinforce the need for flexible, adaptable, and future‑oriented education pathways rather than a single, rigid model.
Despite differences in emphasis, all stakeholder groups agreed that digital accessibility practice requires a broad and evolving set of competencies that span technical skills, legislative and standards knowledge, theoretical foundations, leadership, and applied experience. Participants consistently noted that short‑term or micro‑credential approaches alone are insufficient to address the ethical considerations, lived experience, and nuanced accessibility barriers faced by persons with disabilities.
Taken together, the consultation findings point to the need for two complementary but distinct program streams. The first focuses on technical digital accessibility competencies, including legislation, standards and compliance, accessible content and media creation, testing and auditing, emerging technologies, and experiential learning. The second emphasizes leadership, management, and theoretical foundations, supporting deeper organizational implementation, policy development, and strategic integration of accessibility.
A stakeholder consensus summary table is provided separately to illustrate areas of agreement and divergence across groups. Collectively, the consultation findings reinforce the conclusions of the literature review and environmental scan and directly informed the development of the proposed Digital Accessibility Technical Program and Digital Accessibility Leadership and Management Program, described in the following sections.


[bookmark: _Toc224900472]Table 2: 
Summary of Stakeholder Perspectives on Digital Accessibility Education and Certification
	Stakeholder group
	Provincially certified program required
	Consensus
	Areas of agreement
	Areas of divergence or emphasis

	Employers
	Yes
	Unanimous consensus
	Need for standardized, job‑ready training; alignment with AODA and Canadian legislation; importance of IAAP certifications; need for both technical and leadership skills
	Program delivery model and sequencing

	Post-secondary institutions
	Yes 
	Strong consensus (agreement among Round 2 participants)
	Need for provincially certified programs; importance of scaffolded learning; value of promotion and marketing
	College vs. university delivery; role of Continuing Education; alignment with IAAP

	Digital accessibility professionals
	No
	No consensus (2/3rds of participants)
	Need for clearer learning pathways; desire for a trusted “source of truth”; interest in a core program with specialization options
	Whether a formal postsecondary program is necessary; concerns about cost, curriculum lag, and rapid technological change

	Digital accessibility program alumni
	Yes 
	Unanimous consensus
	Importance of instructor expertise; inclusive and accessible pedagogy; support for hyflex delivery; integration of accessibility into other programs
	No significant divergence identified

	Industry and capstone partners
	Yes
	Strong consensus
	Need for strong industry involvement; paid work‑integrated learning; minimum one‑year program length; postsecondary credential required
	Level of certification; provincial versus national accreditation
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[bookmark: _Toc224900188]Roadmap for Digital Accessibility Program Modernization and Development
As a result of feedback from the stakeholder consultations, the next phase of the project focused on determining how to deliver digital accessibility programs that reflect inclusive design and delivery principles while meeting the skills and competencies required of future digital accessibility professionals.
This roadmap is intended to support postsecondary institutions that may adopt or adapt these programs by providing a clear, evidence‑based foundation for curriculum development and program planning.
Methodological consensus process
The following steps were undertaken to translate consultation findings and evidence into proposed program structures:
· Mapped the former Accessible Media Production (AMP) program to International Association of Accessibility Professionals (IAAP) certifications, including CPACC, WAS, CPWA, and ADS.
· Mapped stakeholder panel responses to the AMP program to identify alignment and gaps.
· Identified outstanding higher‑level, non‑technical skills and advanced certification competencies.
· Distinguished competencies appropriate for college‑level programs and university‑level programs.
· Identified gaps that informed the development of third‑semester courses and an experiential learning capstone.
· Developed draft learning outcomes and program overviews for a college‑level program.
· Developed draft learning outcomes and program overviews for a university‑level program.
· Gathered stakeholder panel insight and feedback on the draft program concepts.
· Revised and refined learning outcomes and program overviews based on feedback.
· Incorporated feedback from McMaster University and IAAP teams, including guidance on program alignment and development.
Overview of Ontario digital accessibility programs
[bookmark: _Toc224900473]Table 3: 
Comparison of Proposed Ontario Digital Accessibility Programs.
	Program Element
	Digital Accessibility Technical Program
	Digital Accessibility Leadership and Management Program

	NOC program level
	TEER 3 or TEER 2
	TEER 1

	Credential type
	College diploma or certificate
	University‑level degree

	Program focus
	Technical skills and knowledge to create and address digital accessibility
	Leadership, strategy, management and policy in digital accessibility

	Courses
	12 courses and one final capstone project
	Six courses

	Core content areas
	Legislation, design, documents, media, web, emerging technologies, project management
	Introduction to accessibility, Communication, leadership and project management, technical foundations, strategic development, advanced topics

	Experiential learning
	Capstone or apprenticeship (minimum 84 hours)
	Work‑integrated learning or advanced topics

	Suggested program length
	42 units (three semesters or 12 months)
	18 units (six semester‑long courses)

	Instructional hours
	630 instructional hours
	216 instructional hours

	Entry requirements
	Undergraduate degree or diploma, or equivalent education and professional experience
	Undergraduate degree, or equivalent education and experience

	Delivery format
	Fully online, with synchronous and asynchronous instruction
	Fully online, with synchronous and asynchronous instruction

	Design principles
	Universal Design for Learning (UDL) framework
	Universal Design for Learning (UDL) framework

	Assessment methods
	Practical assignments, case studies, presentations, final project
	Practical assignments, case studies, presentations, final project



Digital Accessibility Technical Program Profile
(TEER 3 or TEER 2: training, education, experience, and responsibilities)
The level of these programs and offerings would be formalized into College Diploma or Certificate, which offers an apprenticeship training.  
Program Overview
This diploma program is designed to equip students with the technical skills and knowledge to support digital accessibility initiatives within organizations. The program focuses on legislation, design, documents, media, web and emerging technologies, as well as project management. The program provides students with the opportunity to apply their knowledge and skills to a real-life capstone project.
Program Structure
The diploma program consists of seven courses and one final capstone project, each addressing different aspects of digital accessibility leadership. 
Each course includes lectures, practical assignments, case studies, and a final project to ensure comprehensive learning and application of skills.
Academic Program Delivery
Length: 42 units also referred to as a 3 semester or 12-month program. 10 term 3-unit courses (30 units) and 3 term 4-unit courses (12 units).
Hours: 630 instructional hours over 3 semesters or 12 months.
· Semester 1: 5 courses each 42 hours = 210 instructional hours.
· Semester 2: 5 courses each 42 hours = 210 instructional hours.
· Semester 3: 3 courses together = 210 instructional hours
· 1 course is 56 hours over one semester.
· 1 course is 70 hours over one semester.
· Capstone course is 84 hours over one semester. 
Instruction: The courses will be delivered by subject matter experts in the field of digital accessibility.
Entry: Entry into the program would be for individuals with an undergraduate degree or diploma or a combination of education and experience and specifically tailored to provide maximum benefits to both working professionals and individuals in career transition. The program is highly technical, an understanding of or a strong willingness to learn technology is recommended.
Format: The program would be delivered fully online with a combination of synchronous and asynchronous classes to accommodate diverse learning preferences and schedules. It is recommended that one class be offered at a time, scaffolding learning and expectations (i.e., when a student learns how to create an accessible document all documents submitted after are expected to be accessible – feedback and graded).
Design: The program will be designed following the principles of accessibility and inclusion for diverse learning needs. This approach will include a Universal Design for Learning (UDL framework).
Courses and Learning Outcomes
Legislation, Standards, and Compliance (2 courses)
Examine disability and accessibility legislation, standards and best practices; critically analyze provincial, federal, and international accessibility legislation as it applies to information and communication technology (ICT).
Students in this course will:
· Examine disability legislation and how it shaped and continues to shape policies and practices. Explore the United Nations Convention on the Rights of Persons with Disabilities (UN CRPD), Human Rights, Models of Disability, Accommodations, etc.
· Investigate accessibility legislation, standards, and current landscape. Include: global, national, and local accessibility laws such as AODA, ACA, EN 301 549, European Accessibility Act (EAA), American with Disability Act (ADA), WCAG, etc.
· Understand legislative compliance and the importance of exceeding these standards for better user experience. Apply the concepts of universal design and inclusive design practices (ID, UD, UDL, UX/UI, etc.).
· Develop a business case for legislative compliance.
Design & Foundational Knowledge (42 hours x 2 courses)
Challenge the viewpoint of disability from the perspective of difference rather than deficit by exploring disabilities and how individuals use assistive technologies to navigate and access digital information and communication.
Students will:
· Investigate disabilities, intersectionality, and unique challenges faced by individuals with disabilities.
· Demonstrate adaptive and assistive technologies in digital environments. (Including screen readers, magnifiers, voice recognition software, keyboard navigation, etc.)
· Explore end-user persona development, usability testing for accessibility and inclusion as it relates to the principles of user experience and user interaction to accessible design.
· Examine the principles of digital accessibility design as it applies to information and communication technology. Include structure, hierarchy and navigation (reading order); design – colour theory, font, spacing, etc.; communication – inclusive language, plain language, acronyms, hyperlinks, alt text, long description, etc.
· Use of software applications to add accessibility annotation and to design accessible interfaces and interactions.
· Explore the cost of accessibility and the differences between building it in from the start compared to adding it later in a project or product cycle.
Documents (42 hours x 2 courses)
Create accessible documents following accessibility principles and relevant standards and guidelines. Identify and recognize barriers to effective accessibility when creating and remediating documents.
Students will:
· Create accessible documents, alternative formats, and content using various hardware and software technology and applications. (Word, PowerPoint, Excel, PDF)
· Audit and assess documents to ensure they comply with accessibility requirements, make recommendations for remediation.
· Review document creation and remediation pipeline.
· Develop policy for document creation and decision making.
· Develop and deliver document accessibility training.
· Explore the impact of AI and other emerging technologies on document accessibility.
Media (42 hours x 2 courses)
Investigate media players, captioning, description, and transcripts best practices and technologies, their impact on people with disabilities, and interaction with digital content.
Students will:
· Examine media players’ functionality to support accessibility, including video media players and streaming platforms.
· Explore and create captioning – live captioning, closed / open captioning, AI tools for captioning, captioning software, writing for captioning, file formats, etc.
· Explore and create description – described video, integrated described video, live / recorded DV, writing DV for entertainment and education, AI tools for creating synthetic audio files, etc.
· Explore transcripts – transcripts and described transcripts.
· Explore the impact of AI and other emerging technologies on media accessibility.
· Review media creation pipeline.
· Develop and deliver media creation training.
Web (42 hours x 2 courses)
Explore web accessibility and identify accessible design features that increase the usability and interoperability of web-based materials including mobile app and social media platforms. Understand how relevant, semantically correct HTML coding relates to web accessibility and the benefits of separating style from content.
Students will:
· Examine WCAG guidelines, heuristic evaluation, and the use of automated testing tools.
· Propose a business case for accessible web design.
· Compare and contrast automated and manual evaluation of website accessibility.
· Audit and test web sites for accessibility and usability using assistive technology, personas, and end-user testing.
· Review web roles and responsibilities and explore pipelines and teams.
· Develop a training plan for individual roles.
· Ability to leverage software tools for automated digital accessibility compliance scans and to interpret the scan results to identify barriers and opportunities for improvement, and then how to address or action them.
· Working around limitations of platforms, software, etc.
· Explore the impact of AI and other emerging technologies, such as overlays, on web accessibility.
Emerging Technologies (56 hours x 1 course)
Explore current and future trends in digital accessibility and review emerging technologies that hold potential for making more inclusive environments.
Students in this course may:
· Apply digital accessibility criteria to mobile apps and explore accessibility features on mobile devices.
· Explore ICT devices and interfaces (i.e., tablets, smart watches, mobile phones, etc.) for accessibility and user experience.
· Evaluate accessibility of social media and design accessible social media posts.
· Evaluate the accessibility of forms.
· Investigate kiosks, VR/XR/AR environments, appliances (i.e., smart thermostats, refrigerators, washing machines, etc.), ticketing systems, etc.
· Explore agile working environments and the Quality Assurance process in order to effectively communicate the complexities and opportunities of accessibility and inclusive design to technical and non-technical audiences with various skillsets, including designers, developers and testers.
Project Management (70 hours x 1 course)
Discuss digital accessibility opportunities, social innovation, organizational transformation, design thinking, change management, and digital accessibility maturity models across communication, information management, and service delivery platforms.
Students will:
· Examine project management and business transformation concepts as they apply to building digital accessibility into a project plan from the start.
· Develop strategies for advocating, persuading, and getting buy-in of digital accessibility within organizations.
· Explore pathways to foster a culture of accessibility within an organization, incorporating it is a priority at all levels.
· Explore digital accessibility team roles and responsibilities.
· Enhance skills in communicating accessibility concepts to diverse audiences, including clients, developers, and senior management.
· Understand the procurement process (and vendor management) and how to build and evaluate procurement proposals for digital accessibility and user experience. Includes reviewing VPAT/ACR, relevant legislation, contract wording, working with vendors, etc.
· Understand accessibility documentation, such as VPAT/ACR and explore writing policies and practices, reports (i.e., compliance reports), multi-year plans, audits, accessibility statements, etc.
· Explore making recommendations for reported findings.
· Develop a community of practice to support networking and education, as well as fostering understanding by engaging with the disability community and advocating for accessibility in an organization.
· Applying and writing grants for digital accessibility initiatives.
· Adult education principles and practices, instructional and teaching skills.
· Discuss topics relevant to accessibility field, such as resilience to avoid burnout, self-motivation, self-advocacy, independent learning, conflict resolution, effective communication and presentation, working with diverse populations, presenting proposals, strategic influencing, etc.
Capstone (84 hours x 1 course)
Collaboratively work with others to produce a research-based technical project from a digital accessibility perspective with a faculty advisor.
Students in this course may:
1. Collaborate with industry and/or employment on digital accessibility initiative.
2. Create an accessible digital product (i.e., initial research into user needs, planning, prototyping, feedback and testing with AT users, submitting a final design.)
Present findings (i.e., conference, publication, lecture/lesson, blog, etc.).
Assessment Methods
Assessments will be designed following inclusive design principles to accommodate and showcase diverse learners. 
· Assignments: Practical assignments to apply theoretical knowledge.
· Case Studies: Analysis of real-world scenarios to develop problem-solving skills.
· Presentations: Presentations to enhance communication skills.
· Final Project: Comprehensive project to demonstrate mastery of program content.
This structure aims to provide students with a well-rounded education in digital accessibility, preparing them to support digital accessibility in their organizations.


Digital Accessibility Leadership & Management Program Profile
(TEER 1 – requires a university level degree)
Program Overview
This certificate program is designed to equip students with the essential skills and knowledge to lead and manage digital accessibility initiatives and teams within organizations. The program focuses on communication, leadership, technical skills, strategic development, and fostering a culture of accessibility and inclusivity.
Program Structure
The certificate program consists of six courses, each addressing different aspects of digital accessibility leadership and management. 
Each course includes lectures, practical assignments, case studies, and a final project to ensure comprehensive learning and application of skills.
Academic Program Delivery
Length: 18 units or 6 term 3-unit courses (also referred to as 6 semester-long courses).
Hours: Each course is 36 hours = 216 instructional hours.
Instruction: The courses will be delivered by subject matter experts in the field of digital accessibility.
Entry: Entry into the program would be for individuals with or in an undergraduate degree or a combination of education and experience and specifically tailored to provide maximum benefits to both working professionals and individuals in career transition.
Format: The program would be delivered fully online with a combination of synchronous and asynchronous classes to accommodate diverse learning preferences and schedules.
Design: The program will be designed following the principles of accessibility and inclusion for diverse learning needs. This approach will include a Universal Design for Learning (UDL framework).
Courses and Learning Outcomes
Introduction to Digital Accessibility
Learn to implement accessibility solutions for digital content, advocate for inclusivity within organizations, and evaluate initiatives that promote a culture of accessibility.
Students will:
· Examine accessibility legislation and standards impacting different stakeholders.  
· Evaluate accessibility solutions for digital content, ensuring compliance with relevant legal and regulatory frameworks provincially, nationally, and globally.
· Explore frameworks and strategies for advocating for accessibility and inclusion within organizations, promoting a culture of inclusivity.
· Evaluate cultural change initiatives to prioritize digital accessibility within organizations.
· Identify institutional structures and cultures that promote attitudinal shifts towards the importance of accessibility and inclusivity.
Effective Communication for Accessibility
Effectively communicate and teach digital accessibility concepts, create comprehensive training materials, and collaboratively inspire diverse groups to engage in accessibility efforts.
Students will:
· Demonstrate the ability to effectively communicate complex accessibility concepts to both technical and non-technical stakeholders.
· Develop and deliver educational presentations and training sessions on digital accessibility following the principles of inclusion and adult education pedagogy.
· Create comprehensive training materials and documentation to support accessibility education.
· Employ strong interpersonal and collaborative skills while effectively working with diverse populations.
· Utilize motivational techniques to inspire and engage others in accessibility efforts.
Leadership and Project Management in Accessibility
Manage digital accessibility projects, prioritize and implement accessibility solutions, evaluate products and services for compliance, creatively resolve accessibility issues, and design tailored proposals to overcome accessibility challenges.
Students will:
· Apply project management principles to plan, execute, and oversee digital accessibility initiatives. 
· Prioritize and implement accessibility solutions.
· Review and assess products and services through a procurement lens, prioritizing barriers to access and developing a road map for compliance.
· Identify and resolve accessibility issues using creative problem-solving techniques.
· Conduct needs analyses and design proposals to address accessibility challenges.
Technical Skills for Digital Accessibility
Develop high-level digital accessibility skills by applying previous knowledge and skills to create inclusive experiences, exploring emerging technologies' implications, employing accessibility testing and knowledge transfer throughout the design process, and cultivating resources for training programs and documentation.
Students will:
· Develop high level skillset following best practices and standards in digital accessibility.
· Apply previous knowledge of coding, design, and content development to the digital environments to create accessible and usable digital experiences.
· Inquiry and exploration into emerging technologies and their implications for digital accessibility.
· Employ accessibility testing and knowledge transfer throughout the design process.
· Cultivate resources for designing and facilitating training programs and documentation.
Strategic Development and Policy Formation
Create strategic plans, business cases, and procurement processes to ensure digital accessibility is integrated into organizational policies and practices, securing executive support and collaborating with vendors to enhance their offerings.
Students will:
· Develop strategic plans for integrating digital accessibility into organizational policies and practices.
· Write compelling business cases, reports, policies and practices to secure executive buy-in for accessibility initiatives and organizational structure.
· Assess and manage procurement processes to ensure the acquisition of accessible digital products and services.
· Collaborate with vendors to enhance the accessibility of their products and services.
Advanced Topics in Digital Accessibility
Apply theoretical knowledge through real-world case studies, researching advanced accessibility topics, conducting usability testing, and developing a comprehensive final project to address digital accessibility challenges, culminating in a presentation to experts.
Students will:
· Apply learning through case studies and practical applications of real-world scenarios.
· Research and explore advanced accessibility topics. 
· Construct and facilitate usability testing.
· Develop a final project, integrating all learned skills to a real-world digital accessibility challenge. Students will develop a comprehensive plan, implement solutions, and present their findings to a panel of experts.
Assessment Methods
Assessments will be designed following inclusive design principles to accommodate and showcase diverse learners. 
· Assignments: Practical assignments to apply theoretical knowledge.
· Case Studies: Analysis of real-world scenarios to develop problem-solving skills.
· Presentations: Presentations to enhance communication skills.
· Final Project: Comprehensive project to demonstrate mastery of program content.
This structure ensures that students gain a well-rounded education in digital accessibility leadership, preparing them to drive meaningful change in their organization.

Professional Accreditation and Alignment
Many stakeholder panel participants agreed that a new digital accessibility program would benefit from formal backing or alignment with an external regulated body, such as the International Association of Accessibility Professionals (IAAP). The former Accessible Media Production (AMP) program prepared graduates to write and pass IAAP certifications, including the Certified Professional in Accessibility Core Competencies (CPACC) and the Accessible Document Specialist (ADS). Stakeholders noted that linking certification to a degree or diploma can demonstrate a recognized level of understanding and help maintain consistency in professional standards.
Certification was viewed as particularly valuable for individuals entering the field, as it provides a unified way to assess readiness for professional practice. Employers indicated that having IAAP certification would be considered an asset when hiring new employees, and most educators agreed that a postsecondary program would benefit from being connected or aligned with IAAP certification pathways.
Certification models and alignment options
While no single certification model was identified as mandatory, stakeholders discussed several possible approaches:
· Developing a certification aligned with program specifications, such as a “Digital Accessibility Professional” designation
· Using certification as an entry‑level benchmark to support early career development
· Aligning post-secondary programs with IAAP certification pathways without making certification a graduation requirement
Most educators indicated that a program would benefit from being connected or aligned with IAAP certification rather than operating in isolation.
Stakeholder concerns regarding certification
Despite broad support for certification alignment, several concerns were raised during consultations:
· Some participants noted that holding CPACC certification does not necessarily demonstrate the ability to apply accessibility knowledge effectively across specific roles or domains
· Concerns were raised about the use of potentially ableist language in certification programming
· Industry professionals identified certification cost as a potential barrier
· Alumni expressed concern that certification processes were not fully accessible and were not designed with Universal Design for Learning (UDL) principles
· Employers indicated that while IAAP certification is preferred, it should not be mandatory for employment
These concerns highlighted the importance of flexibility and accessibility in any accreditation approach.
IAAP responses to stakeholder concerns
The concerns raised through stakeholder consultations were shared with IAAP representatives. IAAP provided the following responses:
· On the CPACC credential:
IAAP described CPACC as its foundational professional certification, intended to foster a diverse community of accessibility professionals with shared core knowledge. The credential is designed for individuals who manage and support accessibility initiatives, including those who may not directly design, implement, or evaluate technical solutions.
· On concerns about language:
IAAP stated:
“Thank you for sharing your perspective. We’ve carefully considered the language used by IAAP and believe it reflects our commitment to inclusivity. This concern has not previously been raised by our members. However, we value open conversations about these topics and understand that language can resonate differently with individuals. We’re happy to listen and continue fostering a respectful and inclusive environment if you have specific suggestions or insights.”
· On certification costs:
IAAP noted that, when compared with other professional associations, their certification pricing is positioned at the lower end of the spectrum.
· On the desire for a Canadian‑based approach:
IAAP acknowledged the value of certifications aligned with the Canadian context while emphasizing the advantages of international certification, including global recognition, cross‑border employment opportunities, and alignment with international best practices.
· On accessibility of the certification process:
IAAP stated that accessibility is a primary organizational focus and that many individuals with disabilities have successfully completed certification exams. They acknowledged that some challenges have occurred when exam instructions were not followed and noted that the certification platform has recently been updated through Pearson VUE to enhance accessibility.
IAAP support for digital accessibility program development
IAAP expressed interest in supporting the development of a digital accessibility program in Canada and indicated openness to collaboration on next steps. Specific areas of support include:
· Promoting the program to IAAP members and networks.
· Positioning the program as preparation for the CPACC certification, allowing students to enter IAAP’s Candidate pathway upon course completion.
· Exploring potential grant or funding opportunities, noting that dedicated enrollment figures and program data would be required to approach organizations and funders.
[bookmark: _Toc224900189]Scaling Up and Financial Sustainability
Long‑term sustainability of the proposed digital accessibility programs will depend on diversified funding sources, strong post‑secondary partnerships, and clearly defined enrolment pathways. A financial sustainability scan was conducted to identify funding mechanisms that could support both program development and future student participation, with particular attention to reducing financial barriers for students with disabilities.
The funding environment for post‑secondary education remains constrained. Broader funding pressures have been documented across the education, media, and technology sectors, reflecting systemic challenges affecting institutional budgets and philanthropic investment. These conditions underscore the importance of a shared‑responsibility approach to sustainability that combines public funding, private‑sector investment, and employer‑supported pathways.
Due to the limited availability of dedicated public funding for new program development, the research team, in collaboration with IAAP, developed a business case and concise program summaries to support targeted outreach to private organizations and industry partners. These materials articulate the workforce, compliance, and social value of investing in digital accessibility education. 
The funding opportunities outlined below were identified through an environmental scan conducted between October 2024 and March 2025. Availability, eligibility, and application timelines may change and should be confirmed directly with funders.
Developing Post‑secondary Education Partnerships
Scaling program delivery will require sustained collaboration with post‑secondary education (PSE) partners to ensure alignment between research findings, workforce needs, academic requirements, and institutional governance processes. Ongoing consultations have focused on adoption models, credentialing considerations, and long‑term program stewardship.
McMaster University
McMaster Continuing Education (MCU) has agreed to host both proposed programs. Under this model, the programs would be delivered through continuing education rather than as provincially certified credentials. Program funding, administration, and delivery would be managed by the hosting partner, with a revenue‑sharing arrangement based on a 60/40 split between the partner institution and MCU.
While this approach provides a viable pathway for initial delivery, limitations related to provincial recognition, student funding eligibility, and long‑term scalability remain. These considerations highlight the importance of continuing to explore alternative institutional models.
Other Post‑secondary Education Partnerships
At the time of writing, CNIB was in active discussions with additional post‑secondary institutions, including Brock University, to explore alternate academic pathways such as digital humanities and disability studies. Institutions outside Ontario are also under consideration, including Athabasca University and Dalhousie University, particularly where expertise in online and hybrid program delivery may support broader geographic reach.

Financial Supports for Program Development
Potential funding sources identified through the sustainability scan are summarized in Table 4. These opportunities include public programs, private foundations, and industry‑aligned organizations with mandates related to accessibility, inclusion, education, or digital media.
[bookmark: _Toc224900474]Table 4: 
Financial Supports for Program Development
	Program / Organization
	Focus and Relevance
	Typical Funding Range

	EnAbling Change Program
	Supports initiatives that advance accessibility awareness, legislative compliance, and inclusive practices across sectors.
	Up to $150,000

	Broadcasting Accessibility Fund / Le Fonds pour l’Accessibilité de la Radiodiffusion
	Funds innovative projects that improve the accessibility of broadcasting and digital media content in Canada.
	Approx. $110,000

	Accessible Media Inc. (AMI)
	Media organization with a mandate to inform, entertain, and empower Canadians with disabilities through accessible content.
	$50,000–$99,999

	Bell Media
	National media organization with relevance to accessible digital content creation and distribution.
	$100,000+

	Pelmorex
	Operates multi‑platform public information and alerting services with strong alignment to accessible digital communication.
	$50,000–$99,999

	Rogers Sports & Media
	Broadcast and digital media organization with potential alignment to accessibility innovation and workforce development.
	$100,000+

	Walker Wood Foundation
	Supports bursaries and scholarships through partnerships with post‑secondary institutions across Canada.
	$50,000–$99,999

	Torstar
	News and digital publishing organization with community media reach.
	$10,000–$24,999

	Canadian Press
	National multimedia news organization serving print, broadcast, and digital platforms.
	$10,000–$24,999

	Cogeco
	Telecommunications provider with funding streams focused on inclusion, education, and connectivity.
	$100,000+

	Thomson Reuters
	Global provider of news and information tools relevant to accessible digital information systems.
	$100,000+

	Globe and Mail
	National news organization with digital publishing platforms.
	Approx. $10,000


Financial Supports for Future Student Enrolment
In addition to program development funding, the sustainability scan examined mechanisms that could support student enrolment, particularly for individuals in career transition and students from equity‑deserving groups. These mechanisms may help reduce financial barriers, support work‑integrated learning, and strengthen pathways into employment following program completion (Table 5).
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Future Student Enrolment Financial Supports
	Program
	Purpose
	Funding Model

	Innovative Work‑Integrated Learning Initiative (I‑WIL)
	Supports short‑term, technology‑enabled work‑integrated learning opportunities for post‑secondary students.
	Program‑based

	Canada–Ontario Job Grant
	Provides training support for individuals in career transition aligned with labour‑market needs.
	Employer‑linked

	Skills Development Fund – Training Stream
	Funds innovative workforce training initiatives addressing hiring, training, and retention challenges.
	Project‑based

	Supports for Student Learning Program (SSLP)
	Provides financial support to students from equity‑deserving groups, including students with disabilities.
	Student‑based

	Sony of Canada (private‑sector model)
	Illustrative example of private‑sector bursary support for students in media and related programs.
	Philanthropic


Pathways Sustainability
Long‑term program viability will depend on clearly defined and mutually reinforcing pathways between education, industry, and employment. Stakeholder input highlighted the importance of shared responsibility across sectors to support enrolment, experiential learning, and workforce transition (Table 6).
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Pathways for Program Sustainability
	Group
	Contribution to Sustainability

	Employers
	Support employee upskilling, recognize credentials in hiring practices, promote programs through professional networks, and participate in mentorship, internships, and guest instruction.

	Accessibility Industry
	Contribute applied expertise through advisory roles, guest lectures, mentoring, and collaborative projects, particularly where reciprocal value is established.

	Post‑secondary Institutions
	Provide academic governance, accessible program delivery, credential pathways, and institutional infrastructure for long‑term sustainability.

	Media and Industry Partners
	Amplify awareness through social media, podcasts, webinars, and other communication channels; contribute in‑kind expertise and visibility.

	Students and Graduates
	Strengthen program reputation through employment outcomes, community engagement, and participation in applied and work‑integrated learning opportunities.


Summary
Scaling and sustaining digital accessibility education will require coordinated investment, flexible delivery models, and shared responsibility across sectors. No single funding source is sufficient to support long‑term impact. A blended approach, combining public funding, institutional support, private‑sector investment, and employer engagement, offers the most viable pathway to sustainability while advancing workforce readiness and accessibility outcomes.


[bookmark: _Toc224900190]Project constraints
This white paper was developed during a period of significant change across the post-secondary, political, and economic landscape. Several contextual factors influenced the scope of the work, the availability of data, and the feasibility of implementation pathways considered.
Provincial and federal policy reforms affecting the post-secondary education sector created substantial financial and operational pressures for colleges and universities during the project period. Many Ontario institutions experienced declining enrolment, program suspensions or cancellations, and workforce reductions affecting faculty, administrative staff, and instructional capacity. This environment influenced institutional risk tolerance and constrained the ability of some post-secondary partners to commit to new program development, particularly where provincially certified credentials and long-term resourcing were required.
While the literature review established a strong legislative, economic, and workforce rationale for modernizing digital accessibility education, it did not comprehensively capture academic literature focused specifically on post-secondary students with disabilities as learners within digital accessibility education pathways. Existing research more frequently emphasizes compliance, workforce readiness, or the accessibility of digital systems, rather than pedagogical approaches, accommodation practices, and learning outcomes for students with disabilities within this specialized field. A more targeted academic synthesis in this area would strengthen future research and program design.
Data collection and stakeholder engagement were also shaped by broader political and economic uncertainty during 2024. Changes in the United States federal administration, evolving trade and tariff discussions, and a visible shift away from diversity, equity, and inclusion programming in some jurisdictions contributed to a cautious environment in Canada and internationally. This uncertainty affected employer engagement, philanthropic funding availability, and organizational willingness to make long-term commitments during the consultation period, particularly within not-for-profit and media sectors.
The project timeline coincided with internal organizational change at CNIB, including leadership transition and restructuring during the summer of 2024. These changes resulted in reduced human and time capacity for the research team at key stages of the project. While the core objectives of the project were achieved, capacity constraints limited opportunities for expanded data collection, additional stakeholder engagement, and multiple iterative validation cycles.
Positionalities & Lived experience
This white paper is authored by a research team that includes individuals with lived experience and intersectional perspectives related to disability and accessibility, alongside professional experience across accessibility practice, policy development, research, and post-secondary education environments. This combination of lived and professional expertise informed the framing of the research questions, the interpretation of evidence, and the emphasis on disability-inclusive, ethically grounded, and practically viable program design.
The authors recognize that knowledge production is shaped by positionality and context. Transparency regarding authorial perspective is intended to strengthen the integrity of the work and to situate the findings within a values-driven approach to accessibility that centres lived experience alongside empirical evidence, stakeholder input, and system-level analysis.
Taken together, these contextual considerations highlight both the urgency of addressing gaps in digital accessibility education and the importance of adopting flexible, adaptive, and future-oriented approaches to program development and implementation. These considerations inform the conclusions and provide a foundation for identifying future directions for policy, research, and post-secondary system development.
[bookmark: _Toc224900191]Conclusion and Future Directions
The digital accessibility profession is evolving rapidly, with demand expected to continue increasing across public, private, and not‑for‑profit sectors. To remain competitive and meet legislative obligations, Ontario and Canada must continue to build and sustain domestic expertise in digital accessibility. Similar to established programs in sign language interpreting and accessible media, digital accessibility education plays a critical role in upholding the Canadian Charter of Rights and Freedoms, as well as Canada’s obligations to the Convention of the Rights of Persons with Disabilities to ensure equality, non-discrimination and access to information, communication, and digital literacy.
Education and training in digital accessibility are not only mechanisms for legislative compliance, but also pathways to meaningful employment for persons with disabilities who are interested in this field. Canada was once recognized as a leader in digital accessibility following the Jodhan v. Canada decision related to website accessibility. Sustaining and advancing this leadership requires continued investment in education, training, and workforce development to ensure that provincial and federal sector organizations are equipped to meet existing accessibility legislation and emerging standards.
While IAAP has formalized international certification frameworks and competency standards, including CPACC, WAS, CPWA, and ADS, a Canadian approach to digital accessibility education remains essential. Such an approach must reflect Canadian legislative requirements, bilingual obligations, and the social, cultural, and historical context of disability in Canada. Continued growth and professionalization of the field will enable accessibility expertise to be more effectively tailored to specific occupations, sectors, and technologies.
The findings of this White Paper support the need for two complementary post‑secondary pathways: a technically focused program and a leadership‑oriented program delivered at the college and university levels. Existing offerings at institutions such as Toronto Metropolitan University and Carleton University, as well as colleges including Conestoga and Humber, demonstrate leadership in this space. However, these offerings do not yet provide comprehensive coverage of the competencies required for applied practice across the full scope of digital accessibility work or sufficient alignment with professional certification pathways.
Stakeholder consultations emphasized the importance of modernized and inclusive program delivery models, including synchronous and asynchronous instruction, HyFlex delivery, and experiential learning. These approaches support applied skill development, accessibility for diverse learners, and alignment with current workforce realities. As digital accessibility responsibilities continue to expand across public sector roles, demand for these competencies is expected to grow significantly.
Future Directions
Several priority areas for future research, policy development, and system‑level action were identified through this work.
There is currently a lack of comprehensive employment and labour‑market data for accessibility professionals in Canada. At the federal level, digital accessibility roles should be reviewed and incorporated into the National Occupational Classification. More detailed occupational and labour‑market projections are needed at both provincial and federal levels to support workforce planning and policy development.
Further collaboration with post‑secondary institutions offering instruction related to UDL and inclusive pedagogy should be explored through a coordinated national review. In parallel, an expanded academic knowledge synthesis across occupational domains would help identify opportunities for competency and skills mapping across disciplines such as digital humanities, disability studies, digital design, computer science, engineering, and related fields. Future curriculum development should also account for bilingual delivery, with course content available in both English and French.
Employer needs assessments and a national cost‑benefit analysis would further strengthen the case for sustained investment in digital accessibility education. Such analysis should examine both direct and indirect costs associated with accessibility implementation across public and private sectors.
Pilot programs, vocational rehabilitation pathways, and apprenticeship‑style models warrant further exploration as mechanisms to support employment opportunities for persons with disabilities in Ontario and across Canada. Greater visibility and promotion of accessibility careers, similar to approaches used in STEM fields, may help attract new entrants to the profession.
Finally, a coordinated national strategy is needed to ensure that accessibility expertise is available across industries and regions. Continued collaboration with CSA and Accessibility Standards Canada would support the development of sector‑specific training approaches, strengthen alignment with Canadian standards, and integrate emerging accessibility research. Addressing gaps in assistive technology expertise and interoperability remains a critical area for future investigation, particularly with respect to workforce retention and long‑term capacity building in the accessibility sector.
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